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HRAFEEES (Teaching Games for Understanding, TGfU) S{ELIERAE 3885 » 155
A LAy 7 25 [ A4 B B E AT - B BT H R M B R BB FERL
o R ANFEAER TSI B R BRIV ZE B - ERIIL > AN SeHA S it s i =X
FERR R R BUERETE ] - BRY © ISl SR e i R SR W B A = AR (S
SHILEEERI R - I3 L AR E T - B E T AR R -
A LR E AR B » IHSC S B R AT RA T EE RV B N2 - TSR TR
Ry =R R GPAI BREUESIRIGETE - B HE R BB T T4 5 5 -
R E=EREEN Y - BRHRAEEREE Mt AKEE - DUR BRI GE LHYHE
IR B BN RAAERE - [ELLERRIE 7y - ERESRAEMOUE - FREsIT ~ M
Rl & EAsRE 8 VIR R E B IR - &hem © AUIT A AR (TR
- MR R R AR = ENE S AR ENES IR - W R g
PR R B R BB RS (R — 2 A = AR (S R E - AU RS
LA E R AR R ) R AR M AP B P R R A SRR (B A BRI R -

B © RSB | RIS RS



BT ~ FFEEHE

58

%\

RNFE—EET FEZ - #58
SRS [ HE R BN H 8 T E
EEE (HEE 0 2014) - FEHEAREE T -
HeEBHFE AR (228 (Teaching Games for
Understanding, TGfU) pk &EINEG S
BERHVER T R — (BREE - EBF
& > 2017) - AR HGRG B AR
fRFldHamREEE P BEiE=Z
EIEBIEELEE (game) ~ EEFEMHE
(game appreciation) -~ Ef fig B fi#
(tactical awareness) ~ fl{ 75 & AV A E
(making appropriate decision) ~ FZEETR
1T (skill execution) ~ [LEFZIR (game
performance) EITZ NG [ HEA LR
H o R e L E R T EA T
R BRI R S B AR I
AENATE > AR [HER AR I R
ook ~ e Rl B REY 8% > Ay
& SEIEERGHYERE (Bunker & Thorpe,
1982; MacPhail & MacPhail, 2002)

RHALIRERZ 3 P e 2R
RO T T St - PIMITE e
o AR AR AESSE
EEFIEAAFEZE PREANTK B
BNERA R ERE AR ~ SR A
(55 ~ BH S > 2008 > 2011) 5 HEfiF
NBEE A BRI 242 E )
TRELLLEERIRE )T ~ [FINF S Bkl ieh
SHVEBEEE 1 (Mitchell, Griffin, &
Oslin, 1995, 1997; Nevett, Rovegno, &
Babiarz, 2001; Turner & Martinek,
1999) « ZAiM » Kyl tIEE (B RES

HRE ? i HY A B2 £ R AR
PERFE RS £ RS - 0 B R
T EAVEF R R e U B B
TR R H RS i (Bunker & Thorpe,
1982; Kirk & MacPhail, 2002) - {HZf#
FERE—EEERERIIZME - HEa
BT S TEA[E R AR PR  HE L
T Wb R e S B S T
BEHIBHFEAL R T ERT -

AR BRI S &
EBE RS  FEREELAEEE -
B - JHEWEE R (Harvey &
Jarrett, 2014) - #/ D& HEHERPRTTAEZE
A= SRR AR - Tan, Chow, Bl Davids
(2012) E IR E SR REHE—
EBE AR B - W T Ry (T
A el e B R (B IEBUES -
SRR L AR B B B AR S Y E
ig2ldeTan % (2012) EGIHIER
MEZRES L (nonlinear pedagogy) MYk
TSR ffp e 1 flg =X B B2 R T A BUR Y
RN - SRGRHEREEA S E ST
R EIHIREREIRE » Hrp—TH R T %8s |
(efficacy) » B 5e R E R EH
BN T1ER - BBUE R R
AR T 2 — BB
NE TR BT IR AENRAEE
& HE S R A A T ER R
2 o ABRMEAYE - HATHIRFE AR LA
HiEH T A E AR B BT
B2 LN REE = o

Ry TR s T eEh - AHSE
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111 722 13 B I 2 1 B s LRk ol B ik 5
BEE » 28T E AR 7E R S S rh R
ST ERSHY B FEE - a5 8 HE
BRI R Bt A SHE - IRIEEAH SR
BERA T FRERAE > WMol E B i g =X
HEAERE P EF B RE MR Y &
s A HER GPAL BRFE BRI ST
B g R TR
FeRERIRAE - B AR =N Y
MEIERELER ~ (HOE E AR E ~ FORERATT
tEBERBE S TR EE AL TAES
RN > R R AL
28y - MR EEREV) S ErE
LN HETT 0 E{EDIE R EE (self-
efficacy) FoimbmiE n[gE AT -
AL - A FERFLL Lent 81 Lopez
(2002) FR#E B =EREE
(tripartite efficacy beliefs) FyELHE o
Bandura (1977) Y HE FRUEEEE SR
RO EZ EATERS B ar T
Ef¢ Lent B Lopez (2002) fg¢H =8
REEE S KREEE e E—E
R RE A2 o F1] it A 555 B B8] {7 B
SRETR » IR Z FIRAHIRE - H
PR BE TR R EAS ¥ B CRE & 58
AR E B E Y AE 115 % (Bandura,

1977) - Lent B Lopez (2002) 2/5kE
T G T B HaVAl RE & 5 il E A
BB PEIREY S - FEE N\ B BT
e > W RS S RES e iR
TETTRIVER » ISR E CAE
HIEE » s E A ERTREEE
s B EAS 1R EHRI - R NdfE G
FE R " A\SKHE | (other efficacy) B
M B & HEEmAUAE | (relational-inferred
efficacy) - 7& Wi T RAE (S B H TR
REAHR =R o PEAA T2
AERSAE AR T BIRVIEE T - A0forsg
B ME M A ZER -
B = ERAEE S A A A R
REEH - P E A S E F AR
FIHRE v B N 00 B[R] 5 B S RE
B REEEARI S B BN AE B E R
(Jackson, Myers, Taylor, & Beauchamp,
2012) - (Nltt » AW ZEFTER YR AR I
CHE—-EERBBEER =8
RE R T B SRS iR A A B
TP AR (S Y -

&r_BRfAl - AW AR B
BERFRT A = EEEE
B RE RIS o PR
A2 & A LUR T 22 AR RE (B
SHFRERBN  HEENEAEE
LT R E RS
TG R BB A AR (B S Y IS R
& SRAEHER AR ATRAEEEE - HAgHH
Fef R Ry he B R B i E AR U E 2 2
A5 ] R R AE Y E AR ~ A
TRE ~ BRI HERRSRE ~ DA L BT -



60 PR
o~ &
KO FCERACEE T eaaEt - & = BRI

TRk R 2 B T BT ST AR T RE FEE
AHVUE - Bt EE @SRRI

EARAPEAT—IL > LRI (AL AV E A -

B FER B & T 2 — LB R
POEART—IE - I (EDERAVERAE » BL
TNEHEUTTE S~ IHFRPER 5T
B~ DIRER R -

— B2 EE

AHFE S Bl Ry AC A A P
INZ AR ERE > R TUE TR 28
W - EREREEAT > Bt
29 N (B4 18 A~ 24 11 A) > $iiid
A 260 N (BE A~ 241
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A4 B OR  2 BLE B i A U R Y
A AR © WIFTHEEITHT > BIFEE I
BAMFREREEE @ WeBEH
ARt orE R AR 2 - FEREET
WL - [FIRFAEFT S B TE AR
AP HEF AR ER > W
THES e R B XA AEER
BHREL 20 > LIRS RE
BRI 4 -

AR HSE LR EEER
BT - AR R I (E
DESR S BWTSE » P T 2 HEBR SR
FHESELFE (2009) #1727 E2RL
BEEZMBCE BBk T EHEE)
B Rl o R R 3k R R i HH 20 1Y
FHEL S THITHATE S, 21 HER > EIENA
18 Efisk - fEWHFEAE b IOERERTE
1 R TR > 1% T ERRAE
RER e R Al R T IR | Rl
TR A (REIRRA SR
TTEREARE > 55 20 B4 21 EafErT
Tl - fEBEERE T  FELIBERT K
FER TGS T EER o =K
ETRERGT R ETEASAVIE
FOE - RS T IR AE 1
FIm & R 2 HEFR 1 Fiwe

TN o FetECRIFSERT S A ZERENE
(fidelity) » BHFCE A EHERIZAT > T70
5y B i 4% SR AT A 1T SR A2 A Y
BEm 0 by T HECRRIEE R WA &
HEABE N KRS
Turner Bl Martinek (1999) #&EHAYZL
FIFCEA T ozt - FHETER S HIA%R
EVEF M > ML E T RN
el BETK -
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= HIETHR
(—) ZERREETER

AHFEFEETER A Jackson, Whipp,

Chua, Pengelley, £ Beauchamp
(2012) FEAY=EEEEEF
B L ERA T EE ARG
BEERTERR B RETEE ~ fthARIEE
EARE G HEER S RERVIZ S - EEH I
277 HE THREE 9 & 55
sk | AR E R E O
TERG B RAE IS ORI - BIRE Ry
"REERERTEIME - #EE
CHEP TS 5 M ASEE 9 7 > 55
A Ry e ik B A U [F 2
RENHEZ VB0 BIER T IRAYE
EREGHIRSEE) SRS
R HEameE 9 - FEERER T T
YR H ERARIRZEERE - 1
AR EETAZARE L Bl
Ry T R E SRR IR B ERAE
HIFRI ) - SRS HERMR
ATLHER © JF{EZE Jackson T
(2012) EH BRI TAE—E
BEEE - NARUE - BT ~ 3
ERHRSUE F SR -

FTEEIHE

(=) GPAI EREEE RN &
AHFZEERH Oslin, Mitchell, 1
Griffin (1998) Fr#EHILEERRIET
BETE > G "EERE - TIE
SR THORE |~ TRGRERT
SRR THREAIRCS L THT A
PisF ) FEEREIEE - (IR
FERTE TR PEERTE B - SR
CEoRE S T RGRERT L T ARG
& SHEEIZIEE o PR S BRERGT
Gy o f¢ TERIAER , B TR
> WECSRERART - RMIFVEEEER
BB s BRI - FIFE
Oslin %% (1998) ¥t TEfRAL T
RIANE ~ NEE ~ SRS
BAAR FERN TGS » [T T
THESHERZHEELY -

M~ Bl

Ki7eret T GPAI BREUEE) %R
WErE ) BEZERE T =ZHEIR
At ) ERTHIENEIIEE  ETH
AT AT AR S EIH PRI
73 DO R B AR A R R AR L
BRI IR R B A = B (S
BT - AR EIAE RIS IR
Hy3 T b > DASEEEE 4T (analysis of
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PUTHORIE §~ " SCHRARIE |~ Tz
& ZEHEE GRS BE REEE
TIZAIE - DGRBS > 1EFbR
EIpAESEE SRR} 2 IRV R o
ROjH: BERHESEE SEES

PN (F=17.73; p = 00; 7= 18) -

2 EERI T = ERRERTR N Z AR AT

&R

HUNE AR R S 2 A AR
I BENTRA R -

TE =EERRERTER 77 » o Pr4s e
7 AEBESRATA 2RI 2% - 1
MHPNEBEGE T H: EEHEE T
fE (F=7.95p=.01;7°=.13)~ fL A
WEE (F=6.00; p =.01; 77 =.11)~ LA
SRR HEERSEE (F = 14.23; p = .00;
n’=21) WS TEE B R m i i
4H - SEREUT T B AR
EE=ERREE S LAEENREHA -

SEIH 4H 1) M= P SEEE TS SRR SR
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s
T RRd %3 53.16 23.11 5133
te - ATl 31.58 13.89
%3 38.41 19.24 40.15
. HiH 3.72 0.41
BEESL
— FBRi %l 427 0.46 435
: i FIA] 4.19 0.49
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. HiH 3.55 0.51
A
- L % 405 035 4.09
© — ATl 3.87 0.54
%3 3.80 0.41 3.76
. il 3.56 0.53
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S FrR (3] 4.19 0.26 421
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3 3
Bk e LR iR
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5 60 53.16*
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4.19% 40 | 3533 31.58
4 3.87381 " 30 R
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3 0
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2535 BT BRAE A 55 IR RS R RN

Hegh > Hhaf R BUBRATIHTE—EL (e.g.,

Nevett et al, 2001; Turner & Martinek,
1999) - tfes? | H A B BN B AR AT
HEENRREEE YNGR o MRIZ Bunker
B Thorpe (1982) ¥fHf=(ZE20HH
At BERE RS [
T ELEERVER AR - A BT A
BB PR Y 7 AR RE R B A P
fert - Bt o SR UIAHEARY T i
IRIE T SHREIE LUK fifECE
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e AR R A B R PR T L
FIRHIEERIA TSN -
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REAELEFE AT HE B (Harvey,
Cushion, Wegis, & Massa-Gonzalez,
2010; Mandigo, Lodewyk, & Tredway,
2019) - HIHE - BNV AN S >
TEHE 2 s (EHEER B PX EE AV 1B
T BEEEERE 52T - A
4% Bandura (1977) HYHHSEEH R -
B F 3 AE 1Y 2T 2 B 15 Bt R B
(performance accomplishment) ~ (4%
B (vicarious experience) ~ [15E R Al
(verbal persuasion) ~ DL Kz {5 44 A #E
(emotional arousal) - fEEEfEZEN
mEE o BAEELA LR
SRR AR (B FAeiREir)) Bl
R BRIFESEL)) ok
BT CIEES . (BT 5L
B - R AR 1 A AT TH52
FHTEFEYEE -

FEA A SKBE JTIH > (EEGAEMURE
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(s 00T - WHEEIESEZEE e
T R B N\ Y BERYEES | - Snyder Eil
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[E] S e e 2T N T s R A 808E - 2
fige QR B2 20 T o Y B iy 2 B A
EOAEAMNFE RSN N 0 FEE
o o B TR R R AT MR A
B2 A SN (R4 9 A SRR 7 B B 2
GidreraNt

TERR G HEER AR ED 77 » & (ERGE
T2 HEAE AT 58 At A SR T Y 1R S A
B B E R B R T E R
BH % S HFAY SR (Lent & Lopez,
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Abstract

Teaching Games for Understanding (TGfU) is a student-centered model aiming to
facilitate students to achieve the learnings goals through simplified flipped teaching.
There are numerous outcomes of TGfU, however, the process of how does TGfU works
is still unidentified. Therefore, this study aims to identify the process how TGfU can
promote students’ competition performance. Purpose: This study was to test the
impact of TGfU on students' tripartite efficacy belief and performance in competitions.
Methods: Quasi-experimental design was conducted. The participants were four
classes of elementary school students. The experimental group implemented TGfU and
the control group implemented direct teaching in volleyball learning. The research tools
were tripartite efficacy beliefs scale and game performance assessment instrument
(GPAI). The data from pre-test and posttest was tested by analysis of covariance
(ANCOVA). Result: The experimental group's improvement in self-efficacy, others'
efficacy, and relation-inferred self-efficacy were significantly better than the control
group. Besides, the scores of decision-making, skill execution, and replacement
cooperation in experimental group were significantly better than the control group.
Conclusion: Through the TGfU volleyball instruction, we found that students in the
experimental group had better progress in competition performance and tripartite
efficacy beliefs. One of the potential process that TGfU can works is through the
changes of tripartite efficacy beliefs. We also suggest that when PE teachers implement

TGfU, they could focus more on the elements which are related to students’ beliefs.

Keywords: TGfU, quasi-experimental research, physical education



