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w =

AT P BIPRERE RO IER T ERMEZERE (nonlinear pedagogy, NLP) JERIAAG
BEaRIEE > 24810 NLP B2y B SR s ig ol A s e oy - AT 2RIt 2 2= - H
HY ¢ ieBad R MBS A B N B AP UREEA OB RR R (B RN ~ BAMRIEL - BB ERR ~ B
SRV e BUEBNRIN B o ITA L IR RICERIE N =R S RE
BasHEHIRAE > % 25 A - HERAHLINLP SREE T A 12 EiG 3R - WIRMH B B 73
52 o WAHERAE R DL GPAL EENRIFEVE  BeFRA A LERR K e EFRETAT ~ & -
TS ERIA A TR G SET S RO T TR 5 - &R NLP (HAVER A (s BRI -
PUR Ry BALER KO e Sl B A et - (ERBEE (BN B A - &6+
NARFEEE R Z W s BHE TG 6 BRIBER A > BIRNBE U E# © FRE
ZENERR A IR SN M E - eI AT A NLP S AL FHIIAY AL
B BIRH R HEENVEEEER - AWFMEHIE S RETRAAEEH NLP I 2 T
it > ISR ST FEE BT — 2P $R5¢ NLP 2 T LR -

BASEESE © (ARSI BT  GPAI  HTAF AR
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BT ~ (RIBEE - PREEE - 0 &*

2019 FHEE Y "+ AR R
REEREGE ) BEEREM T
FRIEREAZ S S HEEREZE |,
T B B AG B SHIGER A2 0 H YR
TR RS B SR A Rt A\ G & > PAE
HEAELE  EMERE AERE (&2
{BERK ~ EFAE 0 2023) - BEERG H IR
TEHA Rl 0 18 B 4 Y 1 B FE 1S 12 i
MA ST RN - EHHEE
FRM TS EAE R ER E R
FRAAXBERE - Hh & EE B EE
=
1994) ~ Mg {2274 (teaching games
for understanding, TGfU; Bunker &
Thorpe, 1982) ~ {E A Bt & & (L5
(teaching
responsibility, TPSR; Hellison, 2011) ~

BB A S0 ST R R 2 (student-designed
games, SDG; R ~ TRIENE - 2022)
% B E RSB EAE
B T ET &S AR B GHFROK 8
S B ERTHHEAAY RS > ke fs T B2
BEEIFLEEL (Barker et al.,
2017; Lund & Tannehill, 2014) - £+ >

EWHELC R TS HARE

(sport education, SE; Sidentop,

personal and  social

BARAEE TS o Bl - BB AR TR
.

BRCR ~ W HEEE TR S DL S B SN R
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(%245 B H 3% > 200852011 ; Mitchell
et al., 1995, 1997; Nevett et al., 2001;
Turner & Martinek, 1999) -

EEALL > S E RV EBIRGEE])
EHEERENSEAREZ — BEE
BAERRERITAI BT 78 K 2 8
NEGRGE R > AT A Bt
GETEABBIER - I HEEP R
BEMEAVERE » ANEELURFERE RV RIRE
HEHEERESRERRT Moy
etal.,2016a) Newell (1986) LL=FA[R
By 10 3% R IR R MR R UA
(nonlinear pedagogy, NLP) - fZ{ILZ7E
fEReEaRT - DL AR A B E TS
A 0 5[ EHEAFRINEERRE - HIt
LA LT RA ) R0y NLP
Z B PR BAF R IR L -
B E IR E AR B
F# T NLP fUEEER R (. Chowetal.,
2021) > MAERE B IFHRAVIIFE T >
AR Z IR RS B R T e
I NLP REFHBHIN B2 AEMVHREERE
(Chow & Atencio, 2012; Gil Arias et al.,
2016; Komar et al., 2019; Lee et al.,

2017) - & NLP {EESNESE R T
A VIZESI R HEE RS - HELH
[5 Y B2 O I 2 SRR A RE R
B HEsR £ 2BV FRIERIA



B AR HIIR RS E

(637565

NLP AYEREAR H A8 ] R 40
i » AE NLP H - (I RS 1 R S A A
BIREZA W BAE S E A IERE P A
IS A FTE B (Chow,2013) « NLP [
A REEN 2 R P AL - R
— TP E R A AR - (RS
TEERE G & % 8 B s a8y 77 =2k
EERCTET » EEA A SRS
HEN A T E RS IR R G Bl B
AYERITEIR (5 (affordances) fP2 R/ &
HIRRFIRIE (Renshaw etal., 2010) - &
RIS IUEE ERERE - ([ERgEY
H 288 5 m IERERY J7 M AT (Chow,
2013)°NLP T iREEEH MR EHHEE
RESTHEL AV E A - S8R B AT
T BRI R B B O B 2
H o EERTIEN R e LR
MIREST » IRIL R MY 2 2Tk
N7 Al A AT DL = e R AR U7 FE Y
Bamn > EEABTEEHECH
fR T IR E G a4 s anfn]
T8y (FA1E5 > 2010 ; Moy et al,
2016a; Renshaw et al., 2010) «
NLP HYBERFRIA #IHR 6 —
Fs AT H 3 ET (Representative
Learning Design ) - NLP @[z 35
RETE HL B CLAR/ M BRI Ak s P RS B 22
HFFER (Chow, 2010) -

Port #1 van
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Gelder (1995) 583528 & a2 B2 H
BURHIRSS TR - AU g AR 1
KIGRHYIERTRIZ R B R 2238 R
BEFYE 8- Barab 55 (1999) AIFEHER
BRI EIRE A A
HREEMHA BRI M - Fajan &
(2009) FRAREREMEREE
B FREEEE BT EEN LR
HIEEERE T A ReBlE R
B RANERDIEEE & ~ Bk
TS FHUTTEIRE T E VR E -

“HI R EMHENENEEE S

(information-movement couplings) >

,EL‘J?

Renshaw . (2009) FrEIREE O @50

MEB TR ERRAGE B EH R
B TR - IEEEEHEERREER - &
ILDhREMEHVE R ENFAS &2 NLP (Y
FERE > — (Chow etal., 2007) » {E&:H
FOENF 2 [ A8 B B (4 2 I8 fidg il 8
FOEAE B R 2 o 3 08 2 Fg e ry A
i - AR TN S > BT A
BEAY{TENRE ) (Fajan et al., 2009) °
NLP Z 2 sm i @ Dy se e AV &
T - WER e R S
RN/ LR B B R o - 2
SRS TN S © =R RE
##{E (manipulation of constraints) »
NLP [y /E BB Ay i i B B IR
HIAREE T H AR TR TETH



FIET  (RIBHE - PREQEE - 08B 0

FeaHss - P EE LR E CREMEN
HIEh{ERERTTZE (Chow et al., 2006,
2007) o FA b (BRI 4545 -

SEENFA AR - # AT DA A AR B
PEERE - BEANEIIETE
(Chow & Atencio, 2012; Tan et al.,
2012) - iAW R FF 2 P50
BH NLP o[ 5 (RS PRE] » 5 [HEE
HRE S A EAEE T R (1]

DA BB A BR Y 5N e e D T BR G
FIEEK BB SRR E R T E) -

PR LRI FIR G Z NLP AYE
FEHIA] 0 A DATEERE S TR e A
A IERS B AR E VBN ETT & NLP
S =HSOAZ e &M
(functional variability) » E{F i E#
R NHEE IR R —
(Chow & Atencio, 2012; Chow et al.,
2011) = AT LAS [ 4582 S 38 HURT I8 (175
H EE 1Y A Al AL 2 ge M A R 7 &
(Newell et al., 2008; Schollhorn et al.,
2009)-NLP gyEi{E 45 HH i At %
Btk - B B R S ERIR i T
PRRMEEENE— PR - AT DL
TEREFIATAE » BEEEBIRE -
W fREEE - EEEEHRE LS
RIS NLP 89518 —(flis
P P e 6K 3 B 1 7R R o Y 22 71
control  of

(reducing  conscious
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movement)> Wulf 5 (2010) 3754
HEBERE TR IAY R
FEEN RIS B ER b o TFE " RS
B RSEN(E I o BENATLAS [HEEH
FERE N EELIEFHNRENZ
2 (HD: TTEIAESR) [ (Peh et al,
2011)

NLP £SO RS EER AR T
AT AR (TR - B
2019) HEIA B BIE 2 N B S EIE
HILA R haiEE 17 - B e TR R T
THIRF T NLP A E SR AE I
B - IERF SRR P A E
REFET I RE AR EEN R (B © 2B
&% > 2003 ; Farias et al., 2019; Komar
et al., 2019) © [ T FAE BIRIAYRE
EEEAh » Moy %5 (2016a) DA SDT 5
EhEtaba T NLP HiEEE4AH
FER - BHERY ~ BRI S AR B
HISZEL BFFTASE SRR HY NLP /Y70 AH]
DUERFEfidE AR 1) = FE R AR R 5K
W BN TE B o BEAL 0 Moy 5
(2016b) 7, 15 77 B M7y kA U7 U
FRATES 4= 355 NLP (58 > S5 3RS 4=

FEEREBEPES - B > B
NLP (YFRFIERK S [ BER A AT A [F
HFE H AR TERS - AT LAERRE
DUR EEBR A RIAE RE ATt - 5991



B AR HIIR RS E

NLP {8 it 88 2 A FCRE PLY TR
R AEESETT (Moy etal., 2016a)
PRI 85T P NLP RS B aRAE
FIEEE SRR MEMEEE T2
AUREHEENFEE L — -

Deci B Ryan (1985) f2HAYHF
HE M i (self-determination theory,
SDT) i #¢ FH R s 2 AR ARG B R
BN - SDT 55 (E A EAFR T 1 B
HYERE - & E A A [FRY IR EIRE -
IREE PO ERLE R S - AR B
gty Ry =Tl DR EAG(E S EhHY
A > 57 Al & N {EEh#%  (inteinsic
motivation) ~ #p {F @ &
motivation) EE4EEH% (amotivation) o
WL BN AU RE I 18 (E AR A2 02 A (]
P ERIIFEDSC N LB ELEE) - HE
BB Eh A B RS L B S e
ERETE SRR > Nt tZ B3
I B S EIRTIRS © SMEBIT
RITE (i fe Ry 7 1E 1S B 2 i ALY
T SE BRI AIRE (I H
EERATEGEATHIEY)) -

(extrinsic

TEE I EH RIS - 28

EfRe NEEMR I REIN N R B & T =
FHEALEFER > RlEE LR B
ERARBERE > 28 E ERAZR
AE (A i LA B EREZERE £/FK
o2 3 A RREER IS E N =R ) Y S|
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CHRE BRI A E) ; s BRI AR
YR 22 RIT2 3 A S B A A B Bl
EREET o E RS R E
o Ens - HEngal Rt e iR N7
B R (EAME B AL B R B Tk
TEHJRIFE (Deci & Ryan, 2002)- [£4h
F Ryan Eil Deci (2000) HyRf5EH » 47
W B TSR O R N TR B AR Y ]
RESEIH - BRI Rl (Novelty)
ME R ER hRREIBEILH
KBS EBIFTE VR o (RS O]
HE PR 8 B SR A B i Y JE Bl i = B A5
FERRELL - RILFE G B PR
FERTHIASER S [ TERFET L HEM R
A EFNIEE B (Silvia©2006) -
Gonzalez-Cutre 2 (2016) HI|#E i —
ENIERITE R - E ol s A (= Ut
TEEAUL R SRAY AT AEME: - Gonzalez-
Cutre 1 Sicilia (2019) #—H45 0
B R 2 W EE A = SR T
AT FIRS BRI A B
[T IE R BRI % - T AT HT T IR
A2 Ry AT R S TR (R AT HYERIZ N A -
BCE AR SRR R BB AR AR Y L2
% (Fierro-Suero et al., 2020)  Aibar %
(2021) TrHEH  BALERRRR B
U2 B BE IE [ DR B RS EE) - #8
B R E B ST AR R U 0 B
Tk RIS R e A MY B



FIET  (RIBHE - PREQEE - 08B 0

RRIE - INLABIFE R LR & B R 5
POREEAS LR OK - By =fd
EARLHETR @1 BE - BE-F
%) e fftabs -

HE A DL B PR E B G E AR RS
BT REE R T A DAY
FURIR » B ELHTRERY T E B ERE
s TP YRR LB RROR > B

i BIE A — IR (FGFEE

T2 95 Ak - 2013
Standage et al., 2005; Standage et al.,
2006) - i EA LB R ORER T B AR
AT ES  BIANIMNEEHEHE TR
[EISETE i T AR 40 Lim B Wang
(2009) %% P FETAY S RF o] DUIE A1
FHEAENE B - TAEEI ] LA
TE R TEHIE A B RS ERE ; fR(E
FEE (2014) DLE TS E R A ER
B EE TR WRERERE
BANAET - BBE - BGEESRE

; Ntoumanis, 2001;

o B R I i

i HAERERR25 77 ~ BER ~ HEFE

= -

— - izt
ATHFBBHEL T S
DURHLES RN Pt NLP B

HIET R BEEE (2013) DAL
e Rt se S - PRETEG AT
S BT R A R A B
W BT FTEER > A AR
A AE B Y SR RS B3 AT
SCFF R BRI LU RS 0 A
FUENSHT ~ A IARIDESR A T
REIE RSB A H TE -

FHEEATR  EER AR LR
KAl - HEkE & R
A EI R R PR > AETRS
FER U ES T BB IR R » B AE
R FAR RIS - (NIt
RIAFERE NLP B ETAE A B E
/N E R AETIAACLHEFRSR (B
HE ~ BT Bk B daedie
Tb o ARSI o H SRR
[RAAS R ELREAER - AW
ZEERAEHE—P SR NLP fEEl/ ViR
BRI EHISCR IR EEEIGHI
IS E

2R
B/ AR R B Y )RR DL R =
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BfiER > FEERTT 12 EiERAY NLP #52 »

B AR HIIR RS E

K6 NABHETTRT ~ 120 - 2 AfE 1

PR > AW EYIR S
NLP Z S22 A4 25 A (55 14 A -
21N BB 25 A
(B 13 A~ 12 N) FRITH9 2
10 5% S BLER A BSR4 Pl 8 NLP (Y
G RE - IR TR > W5
A PAEER RIAREEE - 5eE
B RHRE R AR R - PR
Rli[EIRFAE AT SR #E ST NLP B 37
AAEEN G E R IGREETI RS
HEEHAEERFHEER A
Bl > EAEEEANL > R A E
NLP Z &BREIRE ST -
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AR GPALEBIRILR LU PR

CHALHBERMERE ) N
1
Pt

- HAR P HA TR
i NLP #5241 somesE | | Nopme || wmrsus
= I S
.

4

e AT T
o HHEHEH SR e B HRAEE SR g Bl
- BT e
— - BN

K emE pitEkEEN = B

AT A B RFEEE
PRAGHETTIIIE > R E R 5 Ry EE
ERE > FERT ~ RNV GER A L]
REE A EEEE LR R o INELAHHT
FUAE N M AT o B o b A R B AR
FIREFAO RS - M A H Y
AR - A RE AR
AU M TR MR LI
CERR R GRE LR - (R HET
BIE > BIESERL - FACH P aaE
RIETTRSRE - SHEERAFE OGS
TR AEABRARE - T 2%
BREE > TESHHFEH (2014) 5%



BT ~ (RIBEE - PREEE - 0 &*

TR EHBMBOE THEBRIR 5T
TEAEETE] - LEEAR R BRI
BB A i S HER S > EHEE RS
ERIEER - L0 - 12 FER - (2
FoRkE b RAERERYE—E TR
A 21 T EERAH ) DIAETE NLP 2
B TR ) ARG THRERIN A IR
[FEIRRAY B ER A T E A
e —HETIRM - EHESGETT > £
FLL PR DB ) T ST

& SRSETEERGT IR

TTEERS LRk
HenR 1 For -

S R HECRIATERY o A ZEHE M
(fidelity) > WFFE EH A EHERIERT > E.78
7y BLPZ SR AT TR AR AN B Y 5 5
Fo T HECRIRIZE i~ NAFF& NLP
Z Wk AR 2 F Turner Hi
Martinek (1999) #2 i HY 2 Hl £ 21T
Rtz ETEIE - BER B A%
BRI WA E R PEEAE
& NLP B2 FK -

» BBEEREE L

(—) BENEERAT Rokti

Fo T E EAR IR AT
BEATR  AWFE2E Turner
Ei1 Martinek (1999) H&H A2k
BEAT Rtz » A0ARYE NLP
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NLP ZiZ24 /8%
o P NLP
1-2 &fi FEEER SRR LAnE R KB R AIER A DEEN=WAN
FERF IR 22 H AR
3-4 6 kK BAEDHETERE BN 2 DNRER JEEEES
EETFREEK HEFRKMNE > B S—7
5-7 i Bk DIBeZe T\ BREITEL R - SIEE2AMEAE  REERE
23 <323
8-10 §fi  BEERUTmRE  AUETTIRILE RARERREREE  REERE
il LBEA FERITE - ERBAINE
1-12 871 ETHEE 2408 PUESURAETILE - ARk (REEEK
BEHEE I > REATL S il
0 BRETE IR > i NLP 305

AT Rtz - IR T (e
fIEE - DAMESR SR AR
(40 - ARG THE 78 70 2 F PR
AERER BT - FETREfE (L
T HEREES [HEARE) - K

WHFeREE B I NG S



BE AR HIIRAR IR

FED > HERHERERE %
BZERT > 078 3 IRl AT 72 Y
P EL NLP HYSR{TER R > fF 1
AAETTHIFERT > BEETRIE
BRI TRIED NLP SREEfZ
L2 BT - WAERRAE
figs sk - BB HHE
o B [ R B P SR T A 1T 5 B
BIE - TR R E R T
IEXERE - DI E BN A HY
HERELE -
(Z) Be B BREA L EFR K 2
F%F Liu 821 Chung (2014)
{iEHe 5 BB AT S A A AL
HEXneE®  FIFEER
BB FRIEA T R AHIERUE
Epeetz o ILERIIAEIT
MESREERFRERE L
8%~ 5 (RN S B RN IAR S -
BEHLA 10 3 GaH R4
o R 3 LUK BEAREL 3
i o BIHL AR S BEER
HHE © 559MER] Gonzélez-Cutre
%E (2016) Fra o= BN AR
Kime &R > s A HEAY
Hrar R e - 2 B RILH 6
o FIEEE Rt EREM T
JEHHIEE R baag iz - EIH
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%

Dl 5 B8 RUEE -
(=) EBFRIR

PRA Griffin 5% (1998) At
REIEHRANETHE
(GPAT) - E0fE " [Hlfir g5~ iz
BoHE T HORE S T RGE
17 " SRR T A

HIPNUISHE s E=EISE

I AW TP B fi A FEERH B
Rk - BRA T BORGE ST RGBSR

Ui =EBEEE
B S BHERGEHD o 1 TREUE
R, B TREAME ) MRS
AR~ RAHEBIFRIRIFR
sTRMFRIEE - REEEY
BT ERME T REARE - NE
SR ~ WSS ~ B AR RRAG TR
sots o ERF LT T TREE
BRI (EE -
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H - BT

(—) N EIBEEE N R
BB AR OHET R ER
F&EZ 53t
AR ST A

% - FIRFES S - Z1&BRH

SPSS 14.0 hitéfiatEHEmas i

fraat ot AR (B3

AFERNLP #157) R AR

(RTH 120 R I BAUL

HFK e RIREIH - SR

TR a8 BB T

et BIRE/CERT Ry a=.05-
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(7)) R EEELE BN PR
S EEERBEE
R FEAE 52 ORI B 1% DA
Fr Bl =0 (5 GPAT E 2=
Rt EET D - 2R
SPSS 14.0 fR&RTE4EHG #E
TT8EET T IREISER] (B
AR NLP 252)  Fo A [EIHFfE]
(FA 1200 s B BRI E R
BB IREE - S W TRE
saT 8 BT E T T
HIEKERT Ry a=.05 -



B AR HIIR RS E

%

=

— ~ NLP ZEHEERHBHE
ALEFRR AT AZ RO
NLP #E24H 2 H ERL -~ BHER
o8] {4 JBL 7 K 2 Z & M o 8= B A
A BB B R BHER

R AREN ~ e BRI s Brs HmiTAl

Y= 2 B o W13 3 Fioi » NLP 222

A EREBERHAEH T~ BHERR (A
R e IS 8= YR > (H 225
EOREERE (p>.05) « NLP ZE240 M
Hray BN KR AR AT - BB
FUE A BT IR SR e (R = e
A B R (p>.05)°

=2
Y 1 o Tt el et s
H_ib N\ > =1ip) 1783

ZEE?? HALHE R i TR 3
M 372 395
EES SD 069  0.79
- M 376 386

f5 1T
, SO 085 075
NLP ZE24H M 384 397
BRI % SD 079 0.80
" M 406 391
Hrar SD 073 085
M 379 385
HE SD 070  0.80
- M 376 386

AR
x SO 085 075

B

BEEEEEA - M 3.89  4.05
2 SO 072 067
. M 419 420
My SD 048  0.72
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FIEES - FRIGHE - PREDHE 58 G
=3
BRI PEEE K i i = BB e 7
IR AR SS df  MS F p
&H A1 004 1 .004 .005 940
HF R o
SHNGERZ) 14.990 45 333
. &H A1 0510 1 051 .049 .820
5T RN o
SHNGERZ) 6.750 45 150
5 4H A 080 1 .080 .090 750
kRN 0
SHNGERZ) 10.060 45 220
4H A 930 1 930 1250 260
Hrar ey .
SHNGERZ) 12210 45 270

- NLP REBHEFHHBHE
BRI ATRAIE RO
W 4 E3H > NLP BUEELHE

BENRIR ARG S H AT - 4

% 5 FiT » NLP $Edisn i ey
B4 Y ETRBE A R MR
IR (p> 05) -

=4
FEE)FEH P T T
EAL s s
- H1E 5 3l
] M 43.59 49.23
=1
NLP 252 SD 15.78 12.33
M 47.03 46.29
==
LRSS SD 15.91 9.82
=5
HEF T > R R
B E AR SS df MS F p
&H A1 .99 1 99 .00 95
SRAEGAA)  3321.72 29 114.54
= N
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B AR HIIR RS E

IS BRI R R 7S 12 5
DIRFRMEEERGET  FR IR - R
HIERE SR R ARREREETHY NLP 2
BRI N2 m] DU AR T 22
SRR AR LET R RE XS
SRR HVEEIRI - £ H TROTH
7 AR RS BRI L B R A /N
R (BAE R AR bR
EIER - REWITIE R ARV E £
LR E 25 Ry B A MU B 45 TR B
ESZHEE (Gagné, 2003) - {EAEZRTE
FREJTTH > BTN R _E MR ARHRR
ETHVBERET BRI TIRE - DIERW
AR I B A A R SR M R
Black £ Deci (2000) 8§27 E 3
R TT SR AR - BETEETERE
MM A E E S0 AT
B EY N SRS R

TERS R H - BRI
BN~ A /MRS RS - E1E
L HAFF EAREEERE - BEMR
RN MEERENE T
e o g A/ BT
(Ntoumanis, 2001) > Hi%E##& NLP (Y&
it P AT A AEIRL. (Moy et al,
2016a) » ZRII AT 45 F L8 L5
WAR—E - HREALHEE RKEA®L
S > RIILRF RV B TR E
AREY DA E  (HSRIEIEATEM
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Y B R 2R (Aibaretal., 2021) -
RRBBHE AR RILEELE
TRHIEZ » FERE A TR e
AIERTHRER - BEA1 - HHIA S BT
B4 B I R BB ISR B 0%
1R 7 BE A 71 J i 7S B B TE B 22 Y
B EMEREARBER PR 2SN
AT T BRI RARE - Rk
R RIS AL & - R A
LI EER R > FERE ISR AT e
AR Y B TERUE -

TERAARIEOTTH - BB AR NS
BB/ NIRRT - E1E
LEAEH EREEEREAE - Deci 2
Ryan (2002) <[5 {4 [0 e oy {18 6 B
B8 B BAT S EI SRR T B R (4 HE
WA EEE 2 RN R R AR RE 2
i Dt ER S EANE - 24T
AR EHNERT KL EZELERK
TRERVERE - WV BEIE AR E & 1F
PRI AR B A BT HRRARER -

TERT BT ROTH > 1RHIHT > BB
FARTH] - (AR AR - FEZ —
AR R A B DUBE ST T
H¥AT e A & #rI s H &  FAEL
BhER AR SRR AT A B A BT - Rl
H DU AT RUAR KAV E © RS
Aibar ZF (2021) Zi5HEARLHETE
KZ P EA TR (5 - EHA = A



BT ~ (RIBEE - PREEE - 0 &*

AR K B R ESEERTT
FIIEDL T - B B SKom e Y 7 Aréd
FAFFE T AR A - (R
H A B it L 4R A il — ER I A4S i 1T
MEEELEREREIRE - BB AR EIRYE
25 (NLP) HeiEfT - (HEARATEE
¥R [E— e E BT H R EE = - [
{7 % NLP AYRGIFESE -

B Moy % (2016a) IR
ERTER B AT ST 4538 NLP 7Y
AT DS E2ANTE TR - B EER
LUK BRRIER » ZRIMAEABHFEF - NLP
I AN A A B FR T B2 AR Y DU A A
ROERFTRE - bR TR SR
[E5h » AT 2 FE AR HIPHBE B
FEIHH JRETIN B E S AR B
TTRIGAVIZN - EREIBZE AR
BRTES EMERRE=H - HE
FeET A Y 0825 TR R R B M
52 MR A S A SR AZ A B2 1R T REFE
FIFEIMANGT » BEURAER B
HEREE R -

TR BRI JTIH - NLP 4HELE
BERHAED RS MR E 5
NBEEBINEH LR LR E
NLP 1F £ g5 % B #2 7+ | 1Y Bl 2%
(Chow & Atencio, 2012; Gil Arias et al.,
2016; Komar et al., 2019; Lee et al.,

2017)  TTHSHIR AT FIE S

E/
&
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FE SR 1% H 28 28 72 155 DR L (28 AE 5¢ %
NHEREREE - HAEBRE TR IR E %2
FlERTE > NI AAERZS /AR
LRI - TR B Bl R
P E R P TT #6251 55 - Rink (1996) f5
wh . 2 B IR ) 2 2 BE N R H Y
FRSENZ - NILE rTRE A S A i)
T ERFEEEDHRERN - 2R
— LB WA S AR E BRI
PSR - NLP ZUR AR RIE
RS - BURHEESEA(ER
—ERVEEERR  BEARKW TR SR
ERIAEIRENITA - EREELEF R
MYERE 25 - BEAh > AWTFE(EME A
GPAI 5248 7 Sl ghR I HEL TRF ) Il
RiEE NLP B HBZHELEHE AR
S E SRR R KRR
W ERER LA N 2R - M(ERE
¥ NLP 2 pldde (i — b iy B g
I o

&F_LRTEC - AW B IR R
PRI BT 7S 28 NLP o A ARACE
RESEfR IR A RN ~ SEREHURRIZ
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Abstract

In recent years, nonlinear pedagogy (NLP) started to be applied in physical
education (PE). However, the supporting evidence for its learning outcomes remains
insufficient. The study aimed to examine the outcomes of NLP in PE empirically.
Purpose: Examining how NLP influences pupils’ four basic psychological needs (i.e.,
autonomy, competence, relatedness, novelty) satisfaction, and sports performances in
PE. Methods: The research subjects were third-grade elementary school children in
Hualien County, 25 in the experimental group and 25 in the control group. The
experimental group received six weeks of NLP intervention while the control group
received conventional direct instruction. Participants’ four basic psychological needs
satisfaction and sports performance were assessed before and after the intervention.
Data were statistically tested by a two-factor mixed-design analysis of variance.
Results: The improvements in basic psychological needs and sports performances of
the experimental group didn’t reach a significant level. Conclusion: Due to the covid-
19 epidemic, only 6 weeks of NLP intervention was implemented, and at the same time,
the teaching was incoherent due to the suspension of classes and students’ home
guarantine hence the results were seriously impeded as the intervention was rather short
and fragmented. The implementation and outcomes of NLP should be further examined
in the future.
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