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RELETRHRRET] - BEERBEETH TIFEERZBE
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ST T Ak TR B R R a4 R
EILHITALE S T - BT S S EUEBI R 4 R

BT B A A

w =

PEE R A R BB BB R 58 » DU B SR Eae AR B 2B 2 e - 2RI

T IR FE B TR ATRHIER T - Bl ] eSS EUATEE AR T2 & - IR > AR B ESRRT B
HHERS H AR ) - B R A E R E TR R Mk - KA EA = ER
REE 211 (TP EHEE AN - SRima/ )V J57A (partial least squares) BEEG & 2 (554
[ - R AT B A > BRIT=RBIH 2 B - BAR AP MR TR £
SESEMBENETEERREEZ AT - PIREREUR - — ZEREEHAR
SFHIEEEE - e RN HIERE S AR - B ERAEETHETFEERZ
BB - — ~ FHBR N EREGEHE TEGERRE LR » RSN - TIEGERE
HEEREEMEMN - = - SEBEAEE REAR - EREEATEEN - HIREERTH
A TAEETIE FHUARREERTFAEB ERIRET ) RHEONEE R A A TR
ERAEET  BEERLEECTARTENLIFETE - LB ERBBETINRIK
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g 21 LAk B ER Ay PR
B > ZENER R ARGE
PEEY > MERITH SIS
AR - S TR A R IR
AR Er Bz ] > B R S B E)
LR e E LB (FREE
2020 ; Gawrisch et al., 2020) = ZA1f »
it & BB EBUR e 2L H B
BFRCKZEEIG T - FHHEE B
BRAGETS G (ERES - HAEA
BEHERAE - (EEHIRIFERR
BN AR IBENT = - B S
a2 e — TR > 2%
BT HAE TAFER SRV - [ERl
1 B B 4% BE T3
Fudail & Mellar, 2008; Joo etal., 2016)°
T H AT SR AR SR B R Z 0
T IR ERIR S S B Y AR
REHBNAEE > SRE IS — R E
FE " AEARZ ) B5aRNEE - 1
55 th A A 20 fE AR AE BB YL

(technostress) (Al-

= Hzs14 0 (Chou & Chou, 2021;

Khlaif et al., 2022) -

FHEL AT &L RHCEHEN AR T iE T
SR — T A AR B IR - FUETHY
BE TR HE 4 EGEE R M
Bk 2 &R 0F - AR T - #2
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BEER T E RN 0
EEETR A ERREANE - UK
SREA R DIE AL R R &
B2 AR B B T Y2
EHREITRR (FER%E  2020) -
SEARES A — R EREAIRS BER TR
HEM AT E R B A B BRI R
B TFEE  BPHREEREA TP
BETT o AR S YRR R B R
RTINS - L E &
EERHH B RS 582 BT PRI
B> e B A A B AR
TR ETEE R BT E
PR AR DI R E R
YRR A PEEL (Wyant & Baek,
2019) - o] &, » BRI ER TR E —
Y] > FERRRERE EAIERIEL T (-
EANE S R TAF b % B R ER
jj °

TEAN N B i O R

environment fit theory) FiE °

(person-
BEIIH
H 5 AR SR AIME A BE T1 2 Fil H #
fir (Ayyagarietal.,2011) - & A FAIER
IRR ROt - BRI ESR
&% > LR REMr A (i - FES R EIRE
RN AFREE PR EME R
(Califf & Brooks, 2020) - L7 ER 1R



HEEREITRHR ) - 2R ES R TEER

AN » RS R BRI AR -
I/ AE Wi & 2 85 s 2
& Bl AT &R SR L ]
ER(EE-ENEE Nl =S A RN
Sty o AL - RHERIAIRES: > IRA]
Fe R By NBILERES 7 FRIA AR SFffr - A8
2 FIRHCAR B R -t BL4H 48/ B Ar
i [e] S5/ [E A TRE - TCECEZENELA ~
PRI S 2 X OERATARET
Py o Alg E AR ] (Chou &
Chou, 2021) «

G RIBEINAEEARE » RS
IR REE R —(E N A T - (E%

BN TAE EEA GRS ZIEN - Rt

WE BRI T A A T Z

MERE » B LA R PR R

RIJ AT e PR fit A 2 12 5 2 8 22 111 AT IR
FPHEBIRRC A L2 » AMEES
L #eBUEL (Califf & Brooks, 2020) ©
Britz4h » HE T AE EENRE -
N2 B 1B E B AR B ' Al
PEES » BE AR ST ~ R
SHEAEM SRS  [HIRY 75 - RIEA &
Wt R RC R P E A TR
SHIRHHERT] (Casey etal., 2017) - i
T RS A e B e E BT TR
HEREZR " HEER (teaching
beliefs) , » AE R H CHYEE MEBLIE
EMREEL > DU/ DBRIEER
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T fF 2015 /Y fl &
Skaalvik, 2017)

FHHh o LIFERR— B &
TERITERH TR A4S SR 8 (Skaalvik &
Skaalvik, 2010) » 3Ifi H BIRHER T EA
E PR 14 (Aktan & Toraman, 2022;

(Skaalvik &

Califf & Brooks, 2020; Joo et al, 2016) °
FRIE - ABFERR T AT
PRITEANFH B J 8L T AR 6 2 2 B
> DUT MEEETAERH B D Z (BRI T
AT ELTIEGRIN  EHlEE
FeRTHHAFEAYER CETTRSE - TH
FHHIEEREE ERBEREE T
REARGEEETEIN TIEZ B2
[FIRF A RBFENE T > R JE T
TEfE 2 2R - (AL > SRBUAHT
FEZHEY » bR T AT R E HETRR
SRV TR R B BRI - B
NEBERLEE SRR ER
FlifE SR > ATt s i — 0 e
S B AT E R R BRI - 35 DA
RBERLFEMERTAER - 5
L T 1 6 52 BN 2 FET A R (5 50 22 400 4]
Z T



R ST ERet

— BB INEEHE

Vi 2 1 BB A TR 22 58 A8 B
J& » Weil B Rosen (1997) DUEZHY
FAJEE FRRHEER ST BT PR
HENHFEEANTZE Gk
&~ B T REGL T - # B
FHZBR T  BIA0AE (5 FH BRs B At
SRR R » AR BR B R RN
B ESIREIEE R A RE IR
[ B [ 3t A AAE (S B
FEEEN (Wang & Li, 2019)  T&r
ATFERBHL B JJRge e - 2L
Tarafdar % (2007) ZEFefify T &
FEZR » BHYEE#EL (techno-overload)
FHYAIR (techno-invasion) ~ FHYH#E
H (techno-complexity) + BHZA %4
Ik (techno-insecurity) PR AHECAE
EM: (techno-uncertainty) °

RS R AR
AJRE G B PR AVE e - ZERIREE
AFEor - YRR E TR - 2]
REH AN £ B R 2 s A E 4
& B H PR R B E R
RO R AR 2T » TR A BB SEAERHY
A LEREAMEZ T (Al-Fudail &
Mellar, 2008) - Tfj & B2 12 HFREE
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R ERRE » TR (I 88 5 2 AN
EEEREIRE  H R HETE RS
FEHRF T 25 1 AR A A R Y R S B
Ak > HEETTT A AT O B L B G Y AT
(Waller etal., 2022)- Wang £ Li (2019)
B i = (4 > AR AR G A 2R
PRETRHR R ) A 2 T AF AR /Y
BRI o N BLERRCAH A8 - A Bl
EHRHROERC > DL A B [E] S
& A 12 = (EERE 4 A AR Ot
B BB & AT T
BERRHREAT T A BB B8 T
HETHY RIS B )7 7%  (H B A
M ELLE&EA R AT HE LS
1 KRB E R I RHSRRE
& B WA TEERAE AR ER EEH
FRHZEFEIZEE (Chou & Chou, 2021) »
WE 2 PHEE AR AR
HIFZRE » DAEUA BT E R R by
JEA b > it A — TSR ] o
TEW L - HET R B 71 XA
Covid-19 8 T HEIREGHEL
(EZEAERASIEA T KR A%
EEREBLIEE NIRRT ERPE -
JCHA A SRR - IRMsE
BIAE TAF R b BRI B ST -



BEEAEREE ] - BERESRIFER

IR SRS B IR IR ECREE - 8
EFE IR ZENE B A R A aIRt
B2 B BN R A1 5% (technological
pedagogical and content knowledge,
TPACK) HIRE - FHI_LEMEE
HAE B BLE A Y S5 AR
T8 4% BRI AE BB (E A B HY BR T
(Khlaifetal.,2022) - jEIELE R F K
SET RS AI S e B A > DL

P BB Y O ERBR T © A -

AN RSB Tt B BB A T B Y
SHrEAERAERN: - HE R
LEME RSB Tt A 8% 2 7%
% (Dong et al., 2020) -

STHIFSE LG - RHER 2 40

FHE AR BRHR A RE 1E (3 TR
ZEY ARG, Wi B HE R =R
(Califf & Brooks, 2020) - ] &, »
FHZ B I E B MR R 3R 5 B2
A AR Z s IEEAHZE o [E Bk
T RHSBR IR R /B AE I > DL T
HEET T AF m] pEE AR Ao B R AT -
= BERERERER

BESt R E REAEEE S n
oy By 48 # 8 {5 % (traditional
teaching beliefs) il i 3 FH (S
72 (constructivist teaching beliefs) (f5
W > 2017) - HEREERE SR AR
il s RIS TESUEMAY A T3
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ACERE R MR RIGRAHAE © S0 > RS
FERBEETNZEGUELHE
HERHIAEE BG5BT S 58
A ZERTENEER - TR
Bl (WS 2017) - BE
BFFEt Gt B ERARE LT
BRI A EAREREERNR
(Marttinen et al., 2019) -

B E A E SRS - S
DLERAE Ry YRS 7S thlREfE
s Ry RS 2 % (Calderon
etal.,, 2020) * JH: > TEIEFHTARAY
B BEESEETETERER
BT PR YR HBURS - WIREEE
ERRAEH DU B SR E R
Z R R (5 > R RE S T AR
L —ERIER (Gawrisch et
al., 2020) - RIFLIA > HBES—H
B Ry BB AE (o I BRI B 52
I > JEZH B 2 B RS LR, -
EUEENNESHEY e e el
ARERC R M B 2 2 [H R Z [H
Wit > HETE BRI EAMES (Cheng et
al., 2022) - [AJ > Hermans 25 (2008)
SR EAEN R PR TAFER T
REDEA Bl (BT I
BEafmE DEET RO (i)
MBS S g TE (K -

AT R, BEEEREREE



REA R BT AT (o PR R 2 8
R FAVERRELLAE - R E
It - BEWFFTIRRET » BEFAVAE
PR T RIEE R leABUREH
FMERHS R B3 2 Bilfk  HEMAEE
H BB TEERE 2N taEE AR
Z BB TEERHY - BB IEE)
~ B4 (Jooetal., 2016) « (K[ » 2K
FELARS BB 2 WS e - B AR L
BT RBAT R L RVBEED
BT BB ARG BRI
B TEB R -
= BERETTIERRE

" IAERER ) R 1970

FRES > Ml Freudenberger F2H

HERH TR HERIET -8
IR SRS MR A -
BB » (SR A I R
T 2 ERAVEHIRAE - FEE UL (E
4EHERYS (LT » Malach-Pines (2005)
#ETFERRESR  RPEREHT
TBE LIRS IS - DURAEA
G S S ~ BRI RS 2 A2 -

TAEE SR R R ERY TR
G B T EE R HIE R R R T
TR BB R LIRSy " B
TIHEERNS 3 Tl TIER EiR
ERUR (A - 2013)  fEBTEIATE

st - TIFEERHEEAERZ D
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M AT e SR E FREE AT R
AHHE] > I - SRETTEAR ~ 3
P ~ Rl BRI AR AR SR P B T /B~ -ty
E > RPEERGER LRERZITAR -

A fERG H SR e £ 8 EE)
bR HBER T =% DL
et SR L e E R H R
FIRIRE RIS OFRIME A - ARS<E
[FHIEE SR, E (Society of Health and
Physical Education ¥ 2018 £ /\4fi
Z K12 & & 5 &R 1E 5l
(Guidelines for K-12 Online Physical
Education) | o1 » 2 " A 5 I e ek
R (EREEORK) AR H
RECERE AR SRR EER (£
B HBARAIE - e B (S WRE S
TR GHIRE S BEE) o 280 SR
OEASE RIS SRR TR SR E A&
BRI A R G e &2
RHRMABEEREARE, EtE
At B BT TSRS - BRI
£ (Waller et al., 2022) - (At » {H
RERHE - B BE B BETE
BB gL T ERAIRER (cognitive
bias) ;» FEEEE (RRHEAERE H A
EMzREE > NIfTERA _ERHEHEIEEE
FYPRERSESE - HEMAEAER LAF LEdg
OERERT]  ATNAZ EEA TIEZEE
(Wyant & Baek, 2019) - JpH & HEEER}



BEEAEREE ] - BERESRIFER

RO BNER R Rt ARGy >
S I R AS B AR R b BR Ty B
Pk > G40 BG EERAVRH A By
AHEEM: ~ B ABEHE R AR
TR FERNR - NILEHSHTE
A EE AT AR A6 S RCE IRE
j( °

I > 7RSS RS B 5
PR ERBRT )0 G S E
A EE 2O ERRIE - N5 [ E R T AF
EREREN - MAELFHEY TSN
THRZJBE 755 1E 5 52 BB B Y TAF
F&2E, (Califf & Brooks, 2020) o [H]HF
A TE T {5 RO 2 28 > B
DLERA: Ryt Z A RE 2 IR i3
AREEFEZTIFER (Chou &
Chou, 2021; Khlaif et al., 2022) « ZX]fii
H Al i AR A T BRI E B
[EHAEERRECT - R AR IE
EER BB ERBEETEShE
W i< ERIRE > HATE UL
PR B IE F{E A& A T T
TEfG R EEIRH B ) (Chou & Chou,
2021; Pfliigner et al., 2021) o

3 N P = W A= E A Tl
RSB S)  EE ER AR E ST
TERE R BRI - i H AT RS M
RAEMHBAHFRET IR B BT A5
LRSS ~ B L R R (G
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TARERREZ Bt R Eebms=
(&8I T B AVERE M » DAMETT BAE3
J& o« B> LU AR ZAHRR o T

PP AT = (B3 T - IR % -
B DURsINEJ772% (partial least
squares, PLS) #&5t 8 IHFHIFT A A
TR 2 B - 1% 0 DA
TR E SR T B TH
HIEAE R BR 7 B T AR 48 SRR Y
B % - AAFIRELL EIHFE > 8
JEEH DA = (BT 7E R

(—) ~FHIERT] - B ERAEE
EeH T EESRZER
e 28 FH T B P e 5 T 2

(5) ~RHBRT] ~ B E B
B TR S R B 4
Fyfa] ?

(=)~ BREEFEEER
BT Z RSB I T AR
e R IR Y A
Fyfal 2
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KL 5 TS AR
RS~ BEE B TEER R A

M AR ARk R > FRHASL
ZW5EAR > S EE L -

1
A E
RHGEH
AR mr—
RHOE R — o TIEHBER
(S
FHCRZ 2 )
RHEORREE M
= igEsE TEOHE 181 A (R R

ENOE WG i e R
MEER > PHTEAZREEA L Z
BES R GIRRIRIS E e ¥
FEtFms B EILHETERER
RliFEET 340 fir - NEEAHIZER 12
TTEEISEE R, - AT RARE
Foe KR8 H B ER TLERUE > P
K 95%(S LKA > RzEHEE 5%
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B 0 2011) » FRER AR - ARHTSE
H— 2R ABBE TERHEE

XA - EBETHENPAET

TR ERARRTA R EIHITE ERE - I
DIE# T AUAR - MR 2021
07 HE 2021 £ 12 FJE- AT
FeieAR st 211 fir - PERITHE
S 11 iz 2o 100 fiz > H 70%




BEEAEREE ] - BERESRIFER

LLEHBET EAE S > ez
MG > RIRE B A BRI
KB AT - [ kEE 240 7 [H]Y
233 {p > HIFREEEE 22 17 AR
BRARR 211 {7 > ARECER R
88% -
= WRIR

(R IER

KERNEBHESHESS 2
Upadhyaya (2021) $¥IERRHLEE )
HEER  HERAEH - BERHYT
HHL ~ FHALR ~ RO ~ BHECR
LR PR EEN > THE
REHICHECIEERY (=78, x2
=706, df =224, yx?2/df=3.15,RMSEA
=.057, CFI = .920, TLI = .910, SRMR
=.073)> HHZ1HH a [H/THY .70-.84>
Wit R HEREA RIFERE -

KW Fe Z FHL R ) B R EH
] FE PO {EREIEAH R > AR 3T 20
DI A B RET Ty 1 = JBE
AEE S = JEEFRE > Bo%sE
= NENRAFEEREERS
[z > AR - RHBR D TR
BTN > QTR FTR - BHGEE
ERIHAEH RAVERNRHER - (e
HR R BB - REAR - B
ARG 2 T AR TS B T AR
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RefE] > HEEREME 2 T ERDH - #
FAERE - BRI E AR B
FEBLZ T - DIBUNEELIGER] - BHECR
Zr2 R BRI 8 BT A 28
FHZFTEUR - BIECAHEEM: © ERE
EA IR BB PR -
OB ERBEETER

AR ERLZECER
A B ERESH 2 Woolley 55
(2004) S BN Al Z B2 (E e
{TERE - AT P2 3
ERIEES MEERSHICEE
FEIERY (a=.73 x2=743.79, df =
186, x 2/df = 3.99, RMSEA = .066,
CFI = .81, GFI = 91, AGFI = .88, NFI
=.76) HiEg ERARE0HH o H
=.73 > NI R HEREA BFHIE
BUE - ATtz B E S ERE—E
I Tu(EREEAE AR > DA SRl
BHERE T 1= JEEAEE 5= FF
FEE  #ofntes  nEA
e [F RS - K2 o AT -
R B 5 R T R A
TR > AR AR G (R IR
R RESEE - b AR A R R R
DIFr &8 A A= 5 -
() LIEFEEER

AU FE ARG R ERAYEE 2L
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I

E3 & 2% % Malach-Pines (2005)
ZITIEEREER @ M LIFEEEE
REENER TIFERERERIE
TEh > IMHERZIEHE o H =88 H
AIfETRE R E Sy 64.8% » BURNHEHESR
HARTERE - AR Z TIEER
BRI ToEETEAHR - P
FrfiA L ER T 1 = FFEA
FE 5= FREE  Bofnds
o FRNEAR/EREEAS > K
Z > A - TAEfGRE ERmLA T
 WESEHCELIE ERELL T

=
7l

/

%l
1

AW T Z =y BERACHN A SR
JEHTEREE N E - I =
i E B 2+ 2 EREE )
fE5T © BEAL > TRKIRTSE LB
frBA 15 FREHEEHER L
HEE— P SN ERUE - Sh[FER
BRILERANNESENL - LBEGER
EHHRERE R B TR AT
FRLAFEGGRERESEEZF KA
B o T B AU R PR B IR
[ESHERU 2 5875 EEITIEIE S -

(53

|

» BRI

TRIEWTFETRE - R R N5
7% (PLS) {daT Bt e Be (4 o 1Mo
K9 FrEk A PLS RIREEAZ%
HEES - WRBEMHEEEER > [F
(ST PRIV ERN b= 1Y
% URERZFRENAZHE -
PREEPAT 3 BIER B AW SR fE - PLS
ZIREA () RER B ERERE S
ISk 2 (IS AWl T ]
% 7 B AN RE R B I
FYERE (Hairetal., 2017) (=) AKX
e 53 T VR AR B T A IR SR Y ORI BE
B (=) A [ B R B R JE M i 1R
(reflective indicator) Ei 7 ik 14 5 12
(formative indicator) » [R|[tL4175 Ml 58 =2
4 Z ERIENFREZ I LE > #
G PLS R (Hair et al,
2017) - Abt5e2 PLS AR A
{EDER - BBl N EREAEE
B B RIS ALY ER 1
B BEVEBTENRE ST - INIE > ASH
JeiEi PLS WSS (S
JEE BRI 5 SR A [ S L
AURHRRTE > DURGEr TSR M
AR HE— DT R AR -



BEEAEREE ] - BERESRIFER

%

=

— ~ HIEHEAZ 5E

AW FEAHTEAREA 211
Uy T WA E X ERE - 48 PLS
T3 AT AR H A TR REHEBLAE T - 1
FTETOHG B AR R T ~ i T 5%
HEECHTFGEEERZBEN
# FHHICHEIA (bootstrapping) 75 it Hi
5000 FEA - DU SR HUbE 2 1 4E
ARELSHORETHE ¢ B - IRRRAEREAE
T 95%HYEHAEE N EZREE -
FEANARFZE G Barcelay £ (1995)
Fifeth < B - DUNZR AR R (factor
loadings) .70 {F Ry &4 2 P98 HECR
B EgEE S B ARERERME - 1RE
= ZEREUR  EIHZAEE(LAER
BRI 0.70-0.90 » &4 R EET]
frEd 18 5 B ERBEE IR
5 TIFESRIREE 4 & RIhE
AT 2 BR B A AEHE 2 EH
S/ - [Mi{E Cronbach’sa Ehf5 » FHY
R JJ Cronbach’s o {H/7> .70-.82 »
Y {EFE (composite reliability, CR)
e 8387 BEREERBERER
Cronbach’s a=.87 » CR=91 ; T{Ef&
2 & Cronbach’s a=.85 » CR=.90 »
TR AH T TR RFNE—

87

BV BUERE SRR LR -
EEAh - BG B BETREEE T Z 1
5 IR
extracted, AVE) 41~ .60-.68 ; 7+
FAE(ES AVE = .66 1 TIEEREEK
AVE = .70 > DI EE*RZ AVE &KX
By .50 0 Ry R R U sos R 2 R A
(Fornell & Larcker, 1981; Hair et al.,
2013) » FEIE& IR AT HTH > 25{E
TEAEEIANY AVE Z 7R RIS
{ES2 I 2 TR AERBE (R B > IRIIEE - AR
R 2 HVEERATR > SEEEREE S

(average variance

o B BRSHEE Z HRE A R
& 1 TRHEEL AVE SFITFRT TR
=.77-.83 | B ERAEHSE S AVE
FR = .81 TAEMGREEL AVE “F51R
=.83 > [NILEURSHEENE R A FIHVRE

iR o BRI AT AR BRI AR
BHETE Z FHE S AEMHRE - ARIEE
2 BUR - FHYBTIZPHIAR ~ B
IR EEERAEETER
IEFEEEETHRE - BRI T B AG /R
TAFEE R IR IE M BE AR - 28000
HREEAE - FHB D Z A EENE
HEBERVEECERARBE



HHEE - [FIRF RS LR AR E S T BHEE = (AR T A SR E
e RBUN 2R S B EAARE o nTEHY FEAIER B UG LR
& BEGEE - PR TR TTHEE R 2 BRI AT -

PR IR - TR #8

=1
HE R N E A
Construct and measurement items lFac.t or CR AVE Cronbach’s o
oadings
FRHEZER T
RHZEEL, Mean =3.30,S.D.= .87 - .87 .68 77
FH L 1 87
FHYEEHE, 2 .86
FHY 3 75
R AZ, Mean=3.48,S.D.=.82 v 79 .55 .70
RHAR 1 70
RHCAR 2 70
RHELALR 3 82
RHLZEEE, Mean=295,S.D.=.79 - .85 .60 77
FHAERE 1 86
RIS AR 2 75
FRHAERE 3 .70
RHAERE 4 a7
BHEAZ2 R, Mean =3.29, S.D. = .87 et .86 .61 .79
FHER 22 | 75
FHE R 240 2 79
RHEA 22 3 80
RHEAZE 2R 4 78
R AT M, Mean=3.18, S.D. = .84  —ee- 87  63. .82
FHERHEN: 1 70
FHERREEH: 2 76
FRHEATEE T 3 .80
RHEARHEE I 4 90

##actor loadings : [RZ & fif & ~ AVE : I8 B EUE - CR: 414 (5 E ~ Cronbach’s
o (STEFRE -
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BSHETRREES « B#EES R TIERR
F1(&
SRS ETF I TR
Construct and measurement items lFac.t or CR AVE Cronbach’s a
oadings
I EREER
@%E%ﬁ%{%‘f_ﬁtgg/lean =435,SD. o1 66 7
ST 79
RSS2 78
EEZEES .88
EEHEES 73
EEHEES .88
TArERBRE
T{ERsR L, Mean =3.00,S.D. = .83  —ooee 90 .70 85
TAERERE 1 70
TAERERIE 2 88
TAEBREL3 -89
TAEEREIE 4 .86

71 Factor loadings: [NZX & i & - AVE P A HUE  CR: 4 5 (5% » Cronbach’s

o * [EEEARE
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AR IR~ R
%2
FLEIETT ~ 1T TR = o L T (FRE S B W 13 Bl 27
e m o opm TE TECCEHEE S g
el AR e Li“ BRI
R .83
B AE 60%*% 79
RHE SlEek goxxx 77
RHEAR 22 B AQ%kE 3QEEE SEkkk 7R
BHEAWEE M S5HEE AR¥RE A5k AS¥kx 7Q
EEEFEREES 09 32%% 10 22% 35wk 8l
TAEREER 28% J7H%x D0kx 3@k Dgwx - 44%%F 83
2RI E B S BAREUE (AVE) SR EE AN IEE faspaIE -
ik < 001
AR AR 28 4 B 4 T [T R (A
— ~ PLS-SEM B4R > G5 8 saFle [EA1 - fRfREE g (R-square, RY)
AWZeiEE PLS-SEM [ BE fi# RFUEFERTRE ) R FEHIREFE o AHH
GERERES BREE Y e FEAARIREAE I 9 D) B8 5 H AT R R
SRMR = 0.084 ; NFL = 0.70 ; TS, ~ A2~ 5k - R2ee RE
RMS_theta = 0.152 > sEHAARFZTFERE AHEEME MU TEE S IE > ZEmY

B EA R EAERE (Wetzels et
al., 2009) - YRS B ZETHIRHEE ] ~
EMERBZECERUTERER
BB A4S I B HYAHR
AW GE & E S PLS-SEM #E1T
E& L 53HT - PLS-SEM HYTHAEAEHY T
BRI 2 F 0 » Fill > FEZ
DAL fe R 7y B35 SR B 07 =T AS
RARIE S, - T HAZ R i S S i

T8RS - DIPRET BT 2 [E YRS
86 % - MRS TEAREL (path coefficient)
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BEEERAEESHTNEE - Fat
LN LG R SR 1ERR (4 -

TRIER 3 B BRI H 5y
A5 B BN RS AR RE 1E 7 #13 THH
T RBERE S BRGRE S 25
t=2.70 - [E]HFJRAE TE [ 283 TN AR
RN » BEIAREEs 310 ¢ =4.04
M )EESR - AIRHRCRAR R ZENY
HEBBER TAE - HEERIVERE

FIRE S AR AYE - MR E



BEEAEREE ] - BERESRIFER

A TAEGRIRL - FRILZAN > B2
SR TEESRTBEAIERBEE
Bk BEIR(AEORy 20 0 t=2.52 H]I
At I B0 3 I s s i O A 2428
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Abstract

With the rapid changes in technology and policy reform, as well as a number of
studies that have shown the effectiveness of technology in assisting teaching and
learning. However, the accompanying technostress may have some impact on teachers.
The purpose of this study was to examine the relationship between technostress,
constructivist teaching beliefs (constructivist-TB) and burnout among secondary
school physical education (PE) teachers in Taiwan. In this study, three questionnaires
were collected from 211 secondary school PE teachers in Taiwan to verify the
reliability and validity of the questionnaires using partial least squares. Finally, a
mediation model was used to analyze the role of constructivist-TB in the relationship
between technostress and burnout. The results show a) All of the questionnaires are
shown good reliability and validity and are suitable for measuring the perceptions of
PE teachers. b) Technostress was positively related to burnout and techno-uncertainty,
burnout, and constructivist-TB were negatively related. ¢) The structural model found
that techno-invasion, insecurity, and uncertainty positively predicted burnout; techno-
invasion positively predicted constructivist-TB; techno-uncertainty negatively
predicted constructivist-TB; constructivist-TB also negatively predicted burnout, and
constructivist-TB played a competitive mediation role in techno-invasion, uncertainty,
and job burnout. Therefore, if teachers adopt the belief of student-centered, they will
be able to maintain good interaction with technology in the era of rapid development
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of technology and mitigate the erosion of burnout.

Keywords: constructivist teaching beliefs, Covid-19, technology-assisted instruction,
post-pandemic era
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