EEENBE R
REY 112 5 18(2) » 21-46
https://doi.org/10.6580/JTSP.202311_18(2).0002

BARETERIEA RN B/ MR S E B

B T SR R BUE BRI 4 BFEAMR
Euhvae Sl 35 1 N PN el ot 1
T SR AR LB R S 2 RS
BT SR AR LA B £ SRIEIE

m =

el - ARG THEREEC (student designed games, SDG) I AG B ERAVAL
BB ESE ST 2 ERSOR » AAMAERIN A R A ERET T L el > SCAHT
Fel i I BRI B R A AR B ek - MR FEH AT RERT RIS - ATt il SDG
I ABED NS TR AR E RE A QHETK  Brar BER K - B s R
J5ik - PGSR N R R A B R BRI RN > SRR ER
s TR A SHIRRH AR B AR B8 A2 ARTTRE 4l
S TR DRSSO e ~ AT AR K e~ BRERLE IR R - TSR
“ATRESETE R ITETET SR - &R - SDG HAEEALHBERE
%~ BRI ~ BERIEL ~ Wravlel » SEERELENRAV I REE S i I IRA - &5
ASRBINER L SDG 7 ARV MEERME Z EREWTE - TSR FERE R
AR > HSH B EE - 5 iR A B b S R R s 2
JRIA - ZRIMAHTZE519)2 3537 SDG eI BG B R IE B A Ter S B e 2 877
TR A AR ] B A g A A I ] - WS R A M RE A AR AT T
B R A B A B PR B A B T

B : SRR AR R HI
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FEiBE - G B AR DAIRE B ) » BN BB ERMT Rtz (Metzler,
2017) - BEERRAR TR - WSHSERC A B EREE &R - FEIRF 3R
FoRl ~ T RMVIEESCR » WElR R B ) 2 B EE - By ResEs E B ANIESME
BESMEZRES) (RALL 2018) - G R NMER BN RAETT H B S RIS
yE#Ef (Fairclough & Stratton, 2005; Mayer et al., 2013) » ¥4 EEIF S5 E
BBl A5 E A (Fairclough et al., 2002; Trudeau & Shephard, 2008) « JH-4} »
Bailey 52 (2009) #5 LI\ &7 sRAE (Rt & 00 ~ MIBRREE St Erias - e
A ER R Rt & BN RE R AR IE IS G - B & HIAVAG B R Eas T S e B —
HIF R E S R IR E R A e R R EE N B EESSE AT - 2
ATy IR Ry LA Ry ERGHIBNF o i 52 ~ EEAERVSRE T RAZ A 2IAG B ERAVEEER
(FEILLFF > 2016) - EREFIAE L EENRE RCERVEAE ORI - R
HEDE IR B R E PR R T S (M B S S B RIS, (MR
T TRIERE > 2022) - (NItE - BIfERS E e e DR A S WA EEE  BAE
PR E LSS SOk (BREmIR T - 2023) - B LIEEHEE B GIE  HE
HITRS A BN 3 - et L AR > INIEHEE A% (Rovecno &
Bandhauer, 1994) - Hastie (2010) FRIEH 2 FA 2RI H H B EE 5 RS
T HEEE S (student-designed games, SDG) » J& LASHEE T F VAR E
P A i T R R T B B 2 DR L BEA RS ERESR PR TS
RE RSN WHBERGSE - B R A Reas T sk - MfERe S
s 2 RET) > A BB RS E RSN AR A E
# (Blanton et al., 2013; Durlak et al., 2011; Gould et al., 2012; Wright & Burton,
2008) -

EEREREE VRS VREAHES R 2EFEA L2 EE
A HEARCEERS TR 2 A (Lee, 2002) - HFHAE (self-determination theory,
SDT) Wfi # N e R B AL TR G B el R AV EI I - AL R OK R  (basic
psychological needs theory, BPNT) % SDT thy R zm » w5y BEF ~ BHEA
BE{&IE = (A AL HHEE K (basic psychological needs, BPNs) » ‘& (&Y BPNs f&
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etk - HREfET AR/ H EEBIE (Deci & Ryan, 1991, 2000; Ryan & Deci,
2000,2017) - #£ SDG R » 24 nT DLE TR E Al e T 78, ~ e st Al »

SREEPUE - NILE SR E TSR BEESEGTI2 8 SRR
AAEN Ry 5e R T BEERAEEE T T ISR LN - A E BB THYARAE T - JHEAE X
afam R EAEEE R - (e AR R RER - N AR A BN B AR
FALHEE K e (Fernandez-Rio & Morales-Sallés, 2020)  [£7} » Gonzilez-Cutre
F (2016) RRHTEEIARK (need for novelty) A AJ #1515 PO REHAS L B S
K BHERRHINEEI L G - ERETEHHERENE > SRR
FyER AT AR IR Z I - (ERE(EER R R a7 AR SR ke -~ IEEET B2 Ehik
(Fierro-Suero et al., 2020) * [iE SDG ot » [ T LA RIS ARG AR AE LAV E 2
HE SERACH RS - S BT Haea T AVAEEL - AEH e Fopr =y B =R
Ko et IERGERET » 25480 (enjoyment) HEHGHBRET - Fzatamiy
FREZ— ° Engels £ Freund (2020) f5H#2EL ] DASRFHER AR HYFRAC LB R KA
HEE SRAISEAVEEER - MERA S REERG B aR TP RIS BB = HULE R - (FREte 2242
BB ES SRS (Y1i-Piipari etal., 2009) > i fEHS 82 RS (Chen & Darst, 2001;
Hidi, 2000; Krapp et al., 1992; Shen & Chen, 2006) °

f#&& SDG WY E /LS NS —ER LR - BURREAROY ke 53Ry
“emEght o (BAEERN H TS IEARE SDG B BIETIT S - HEEE N R
TRIERE (2022) HYM-g » CLEZ SDG ELHEAMAS BB ARG 222 - A
FERIRIE SDG HEE N BN 2 88 B HER 5 2 l  Aalmitb sz 1 AEHER
AR AR P HVEA DHEIF R e B ay R KR e Z #2028 © MRFEEh R Bl
Fyfe B ar < HIEMAEREAY >t SDG A2t AR SR ARG AR S
RSB EAEN I o A7 RN ERVEE L - ¥ SDG =7 AR/
B BRI BT IV B E MRS T ST T SE 45 SR RETE Folis BT AT E U E
PRSI ER 2 HIRE -

— ~ BAETIHEVMER (student designed games, SDG)

FAE 20 tHag T HIRVAERIRS - (FE AR RS T e =y 2 e SR

Bl (Hastie, 2010) » FT42K - A2 4REAE - (HAEBDIHYREDE - AHsE
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£ (Cox & Ledingham, 1988) ~ 5l & &4=137&; (Rovecno & Bandhauer, 1994) ~ %15
#%H (Curtner-Smith, 1996) DLk #5HH#EL (Butler & Hopper, 2011) %% - SDG HI|
SRR SRR TR WRIR B O PS ELRE Tt & B C R By i
B PETEBEE A - sl R oI SRR (S 1A ~ BIRRE TR ~ S AR IR [EAS
F4s (Casey & Hastie, 2011; Hastie, 2010) - iSfH S A 5RFIE2 LA A ISR AN 2
FRARIRHIE Y FEN S > (€M 22 A A ERE S - 1 (P AS & SR AR A
B o FEiEiERE T NEREIE AN IR ERIAE M B - BRI E
A g AR Ae RIS SR AP B8R - AN SRR E A
(EEREEEN NN T LA B - 18 R St S EhEE s SO AT SR S B R
BB ARt T —(E s R E ARV ERE (MR - TRMERE > 2022) -

Hastie (2010) DA{E A 248 EG R iLrt - S5 BRI ES 52 iy SDG »
TEEh o SAN/ES R4 > (R4 B TR HEES - Hastie $2HY SDG 1y 71 (%
ANEHEAAE © o5 R/ réafEz( (SDG introduction) - BIBEEREZAHYJe A1 « &
HIFRFE AT AT St IR AN - I HL IR HEER A m]PkasE 7 s o H AR A 5 B IE S e
& (learning about game design) » RS2 EZ ARl aeat VA B0 SR BRIV -
BEAMEFEF[ER ST A - SeAR AR ERFTT SRAVIRE - et HE BRI R HUS 3%/ N R 2
3 I A EA AN AR = S S BUIEEY » Hoth 4 A I A & B 3% e s SR AH Ay i
BRI T BUi#EY (playing each other’s games) - Blldn 44 5 CAHAIHIEEEL > WIRAL
B RS FonsEiEsbTA - A BTERL - TR EREE TR IR AL Ml BG4 %
STHEERAH R - DUEIEHERLGR § (ZIEHEL (games refinement) » BIEELAE F 1B 1K
e 4H4E T 2 (OB FF IO TRT SR I DME TE » (BN miG A s E A =
FERT{T1E © IR R HEEHEE, (establishing the final version of the game) » B[I%4H
R AR RRAS > PO Rk 2 IR P 3% JUATR4E T IEE B E5h
BRI B TG R > e a2 AR R R -

HHi SDG Z Bl AP RIS LIRS Bt B B R AR 3%
SEETH H (VAR AL ES - A B A A IR TSN g IS E
EHESWAITHE (Casey etal., 2011) - [l SDG HYE i % LS PSR S [+ -
WEER ~ (Casey etal., 2011)~ F#% (Hastie & André, 2012) ~ B58EEf (André & Hastie,
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2018) + F-Bk K 52 k5 (Fernandez-Rio & Morales-Sallés, 2020) % - Casey %
(2011) F5H - AE RS SREEA B AR BT HYE2 2 - Hastie 81 André
(2012) SFFERE R [E VAL ST HEEIT & PRI [FEAYSRES  (EEET SRR
o FE R R RRE /K22 « Fernandez-Rio B2 Morales-Sallés (2020)
HIHFE4E SR AEDS - SDG HYEEME R B & 224 MR ~ RIS iRELEE Y - (Hif
HVEERA: FEEERBUASR B A B R RIS 4 - thA1 > Casey
% (2011) ~ Casey B Hastie (2011) AYWFZEEIR » EERA St IFRIRIES Ao -

AIREE A MTECEEE - I BAT R A aa T BAe T IEAS s B B BB R
A AEHEE WSR2 IR S5 RIS ERAA Y e 9 TE (A [ 65 -

Fernandez-Rio £ Morales-Sallés (2020) < SDG {95357 A1 SDT (Deci &
Ryan, 2000) tffy BPNs BEmAHEFT /04T - S2AELEIRAE  a{RIR B C S 4 si@ oKax
ST ~ SREH AR S OesH  ERGRE IR - B FIEFIE - Bt
e > INIbRE e LB £/0K 0 Ik - B4 A B 1raeat 2 Fsk - W%
WRNEREE BT IEEEE R ZEEE - HILREIRT TR . B AERE
> BARBENE 2 MZH &R e E T FEE 2 Mt AE ERIEE R BN
REMRIELRR K 2 hi g
=~ BRATHmEAALEER

Deci Ei Ryan (1985, 2002) #fgtt SDT » F5R{EAGZIA - EEMTHRTEZ
ZEAIRE TR - R{ERS & SRS 1 Bl A AR N [EI B - SRR SR AR
&I 2IA I EBRERRE - 13 BRI - SMEBIREREN - (NEE)
R ERAE A ERBIENER T EEicER e &8 RS20 i 2aEeA s
BAEMREEE SR - RMEEEE T (Deci & Ryan, 1985) - SMEENHEE S -
R (E RS BE R S - M2 oy R/ ME S8R ~ WETIHER - S8R 3HE0 R s & 38
& BRI mE - RIER eS8 2 M2 BUEE - (A EHIRF SiEE 2 A8
(Ryan & Deci, 2000) - Deci &2 Ryan (1985, 1991) £ SDT (UHELET » #e—h42H
7 BPNT - BIE £~ HERL - MIBARRGRK - B E RS se s % 2 &
TR BESHE % ~ BFRIVIEORE © B ERAIE A G 8 T IR HAE T - FEiHiE
r SE R RBEIT A FETRE 5 R BRI i I A B P B BRI A L [ 5 - WRE R TLB

25



PR R RS REE

§PR% (Deci & Ryan, 2002) - (B 0 B R A2 AN > BYMAIREHI o7 P
1 PEBETARI MBI L © [ > ST LR S (605 Bi
RUSEHI G R SME B B » WS PB4 (Deci & Ryan, 2002) -

SDT HYPHEm AR 5 v iR s G B eRh E2 2R HUEhE% - (140 Huhtiniemi ¢
(2017) fEHEEREHYE ER - BHERK B AR R e R MEis - HE EEhiEAIE
758 Chang % (2016) AIEHA B T Rms e 24 N AE B 52 B FoAt R fi
EARLHETRARE » WEESmBEIG TEARS H X1 DR RSBl ER Y
NAEEDH  TRIEES (2014) AIESEEETRAAVE LR - BHERMBI GRS
2% BPNs ji e VRET > M EH S E - SRR N EERET hEL R
5288 - Y13 > Vasconcellos 5 (2020) EraH{EEA MG FHRES T > ER2EHYH T Ehik
BRI FE MR A TR IRV (4 > ZERIEIIAIAI I R e M1 SR Ry TEAHRR » FRIE ]
X1 > BPNs i je A A ST MG B sRE2AE R P/ B ZENREBLEE T pEsy -

AR BRI B E 5 AT RE A S5 PUfEECF 26 BPNs AYEAE (Baxter &
Pelletier 2019; Vansteenkiste et al., 2020) - {441 Gonzalez-Cutre £ (2016) 2HHY
HETELFR K ~ Bagheri B2 Milyavskaya (2020) f2HIAH -2 EFRK (need for
novelty-variety) ~ DA k& Prentice 55 (2020) $2HAVEFEFEK (need for morality) - H:
1 Gonzalez-Cutre 55 (2016) 2 AT & BUFR KR Ry B BT A AR A L R AR
KB EBEF R — -
=~ FEEFEXK (need for novelty)

TEFH] SDT Wybf7E » (HG 52 Sof =t B ATE Y522 (Deci & Ryan,
1991, 2000; Ryan & Deci, 2000) = Silvia (2006) 15 H BB 2 0 4 UM S KL i
Hy BB R B ASREREL L » R RS ARG B 5 [ 3B AT a0 HEm e
HEFFhHE - Gonzdlez-Cutre T (2016) RIFE I ER=EHT &7 BUE A5 PURRARAS L
HEFRORAVATREME: - Brat BN E e ae B LT IEAR RSB EEIN S - AERSEE 2R
R NEL RTINS S - AERTAVIREE MR AYEETS o Gonzdlez-Cutre Bl Sicilia
(2019) HIBFFEEE T » i oy RUH YR /& /2 PIAE B 58 D TR T - ¥ B RS & iRk
HmE R A B B oG B AT e e E RE TR AL 2 RNy 2R B SRl
IS HERE RIS o T2 BT S ¥ & Ry SR Al B B R A ERIEN S » BB AT
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S h B8 A AR RIS (Fierro-Suero etal., 2020) » Trigueros 5 (2020) (]
WHFE A DI EE 3R - 5 & B8 B AR A R A 1 52 B A i 2 LA S RE - it
FHE SN « Aibar 55 (2021) RISBIERS SRS - Hray R Kavme
REIEHITEN SRS TEENAT 281 W5 RS S ERAVEE T e i e B A B i
B/ VFEEEESBNTEE - A > AHFHEHTETE B f BPNs 2 —#E{ 757
WG Sl -

&F LAl - AT SDG A BiTae Tz > WA ESEF S FEEE
SHET] > HHENG E 2N TR EVE RS F > R OGS
AimeBAEEE - BHE - Bifs - Bray R RAVET] - aTHER SDG BEHy /A
HFRETE TG B EREE A HYVURE BPNs Jme » T8 DB B EASHYESRIZ #E T T -
DU BT SR (E SR A4 R EA 20 - MR B2 E i s - NI AT AR I 28
st o DL SDG /P ARG ERRHES - L. SDT HYZEME Ry LHE - ¥R5E SDG 45
BRREARIVUTE BNPs jige - SEBREIBRA R 2 SR B -

— - BigERREt

KRR S « U201 ) AR (B SDG SRR
FISHIAA CBOMEEBEEOR )  DISSEHEER R BRI » A0 AR MRS
PURE BPNs 2 ~ S5 B - BENGATAT T RIE — - FrA ST S S e
B A5 2 5 T2 25 T I T2 (0 o L 49046 -
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1
AL
1 ED 25 2-10 £ 2 11 6
A 3
R PUfE BPNs € ~ || spG VUfE BPNs i
oA /‘ FREL T e i AN e - e
ARG \ A ol
wirEsn | | POFE BPNsmE » || erpeses || POFE BPNs R -
S Byl S~ i

=~ ez

KIHFE 2 2018 R U R N SRR A A RI(ETT 26 EhagH
BRAESL 19 A BHIRAHERAIE 20 A > ARER IR 11-12 3% - WSR2 Bl L B A YR
PEBRERIE LS - (EoRTEEE SDG 252 - 1 4HED RIS RZER BN 22 2
PP EHN BRI B 20R G 720 DU TGt smomEh i - FERBEN R B = BUER R H
¥ SDG AR A\ 2 BEEEEN - BHZEREISRTT ~ SBIEEBEE R REER
FAAAHETT -
= -

KR53 s =FEEL » B —PEEL BRTHI » 25 —FEEL Ky SDG B2/ AGRIZ
B8 = PR ERHYAZ ] -
(—) AITH

1£ SDG f ABUEEFRIGRTE 2 B TR &K Liu 81 Chung (2014) fff
FETI TSR P ERE S LA L EE KM e & (Psychological Needs Satisfaction
Scale in Physical Education, PNSSPE) {4 £ EH 2 E/ NEERE SR » 145
& Gonzalez-Cutre & (2016) FEH 2 Hrar B K€ 27 (Novelty Need
Satisfaction Scale, NNSS) JH|& £ B & TUfE AL R FE K & 5 EA Sparks &
(2017) HURG B AR EEERE RN E % - (&L Pannekoek %5 (2014) 325t
Children’s Perceived Locus of Causality Scale (C-PLOC) LUHI &2 4: S HifE &R
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TERET R R A R
Bt - O A TR -

(Z) SDG 7 A -

AWM R 7S - +—ER AR RIS B2 5B EiErT SDG
A o AFFE(HE Hastie (2010) FrfEt SDG Y F{ERAZLREHEST - 5 EN
SRS B » Je B B2 A S aE SR ER A S BRI, - EREIE SAR I RO Ao 228 - 117
5 [ ELER AR FE S ] e S bR R A AR U R L B AE i DU FE A PR 75 2 - B ARk
SR/ NS R IR BRI  TEREPE B, - BRA &l T 04 » Mo &HAT S o] DALESE
PRER Ry BB T AR IS T2 IRt a P B v S 4HBRIG BRI H DI Seee i
BR R BRREAY RIS 28K, 224 (P 8 =8 a0 el (S B S A - SF EL Pk - [F)0e
ORIFASEERIZ M - BIA0 » —4HERAE R RE T EERKSS o B ey sk g il
AR - T 55— 4R I AT RE B e oy 7 ARG B PR & 5 AE B BT P E -
B A M O RS SR S AR T AV BN - 1 B RS B R RS2 B SE AL - I
FA AR A IR LBl A o B0 - B4 m] AR S IR AL B UL AR R A 1 A
BN - fEMER RS AR - (R IE SR - S4HMRRE Ry Elag -
ST Em A S T AT ES s Y iR - B ERR B R A ~ i B R AR B I e DA
IS |7 = I > B84 wTRE L E fA LR Al ek TOAE s My e i > DASR = sk
SHETIZER - Fxl% - fEMEE BRSPS I B RA - R
AT S TERCER - BEt g5 BRI E « G0 ETRIRE » 2
2GR IR A © ARW5¢ SDG BUEERIZANFR—Fs -

(=) &M

FUEREREY SDG 41 Atk » BIETTIRM) - MIER Z 7R TR ~ HORLRAR ~ W

B NAERTHIAERE -
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=1
SDG PR HE PRI Bt i
ﬁﬁf& SDG HE A A R AT
i T G T G
2 T e T e
(BT - BRI GERR - 70)
3 R e
EAEE TSRS CRTTRRTIE - A AE TR
) )
3 B A 4 Rk
(TEOHS - B  GUETTREIE - B - B
BB
5 THOEEB Al P B
EOS, - BT GUETRREIE - B S - B
)
6 THOERLC Al P B
IEOS, - BT GUETRREIIE - B S - B
)
7 B FToEB)
(EIEMS - REhaE) CUETRREIE - B S - B
BEEE)
3 e A L FTeEB)
CRERE) CHETTRBIIE - B ST - TR
BEEE)
5 e B i GRS ILE
R (B SR - EE A r TR B A -
o)
0 FE R, C 4l R ILE
CRERR) (B SR - EE A r TR B A -
o)
I BB BB )
00 - F5ET A

AEFeER A 2T TRAEAEHEE > UEBEAETBEHETR - 2%
Fernandez-Rio &1 Morales-Sallés (2020) f2HAVEER T RIaiZRAEITIELL - (RIS
SRR O ez R PRI E (A0 BEARE M4 -/
HALERS R ESUTHE) - DIECRIGRBRTE A B T T o A5G
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TR AR » WECRIREE - {E524: BPNs Jig/e J71Hl » i T PNSSPE (Liu &
Chung, 2014) » thEFLH=[AE » 23 BIH (HER7 & - BIARE 8 & - BFEEL 8
#8) » i Likert 5 Bhig RAETTHIE - 2 ER ZAFECHRENE —2MEmE I EE
SELHEERE (2 (32) = 135.37, p<.001; CFI = .97; SRMR = .04; RMSEA = .07 (90%
CI=.05— .08) : AH3(HF Gonzalez-Cutre 55 (2016) ] NNSS £ 4: fE A 8
th 2 et Eom e T HIE - ZERBE AT > 4 6 BIH - T Likert 5 BigE R
EITHIE - RIEEREISURER ZEREZFEE (¢ (9, N=1035)=65.03,p
<.001; CFI=98; IFI = .98; RMSEA = .078 (90% CI =0.061-0.096); SRMR = .021) :
BEAN - ABHFE(ER Sparks 55 (2017) 3] 2 EEN 4L E SR (Scanlanetal., 1993) »
NESEEERE SR RERVEER - ZEFR ST » 34 FIH > [ Likert
5 BhiE REFTHIE > Scanlan AL BRI ERE 2 TFEEE « ARl
BarSBlENRIEE R 7> - (HH] Pannekoek % (2014) 2 C-PLOC - [t &R LB —

[ > H=EIE - D) Likert 5 Bi& K#EFTHIE > Pannekoek 2 Atk EFRFRAME
WE > TSNS (2= 301.19, df =80, p < .001, CFI = .88; RMSEA = .08 (90% CI
=.07-.09) -

fi ~ BRIEREES T

AWFERrE Z &S TE et - FEMERR I R E1% - T T N —
ERH4ET o3 - ASBIFFELL SPSS for Windows14.0 JRE{TARET40HT o {58 G Al
st ot EhasH S IR B2 AR EVURE BPNs Jiie ~ S5EL R BT R AR
B0 SIMELUBIIARA ¢ e E 3 i B R H B IR AR A O B R SRR 2 ~ Wy IR
e~ SRR BT E H PR R R SRR GG T B BT
(two-way ANOVA) BEETIFH (RIHIERM) BisH ] (EEReH B da) EEA
OHEFRRAE ~ FrayEimie « S5 LU BT RIS A (B - AR AT A ST 5
HE/KEYER a=.05-

= W

— ~ BERAAIH IR AL HE R RATR MZ R
W% 2 Fror 0 SDG FERAHZ HEIRL ~ BEIRER ~ 83y BNAR Ko e Z 12 M0 8
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SR HTH B AR B4 R w7 IRV 1 8 o B = A A - (B B R RS T
FHIBREREAE (p > .05) - AT REERETEREUIMTREDR > SDG #E24HA
HREEREAE A = B SRAE N A LB A K e AT ~ IR E R B &
REREE (p>.05) AR 3 PR -

=2
B PEEE S 5 (E FT 1~ e B e 7
iE . . s
o T srommREE B
M 397 3.84
S SD 046 0.63
., M 333 343
’ i SD 0.76 0.79
SDG #E4H
- M 398 4.06
n SD 0.57 0.56
N M 348 3.72
et SD 047 068
M 4.1 3.92
k2 SD 0.82 09
. M 373 3.64
’ B E SD 1.00 1.00
HEHEH
T M 371 392
SD 058  0.60
e M 366 3.83
ey SD 078 0.2
=3
TR PEE Kot fE = BB e FE 7
T TH 41 Pl Y SS df MS F p
H F IRk Azhilll 0.19 1 0.19 0.22 0.64
HANERE) 5.91 32019
5T R Azhilll 1.55 1 1.55 1.09 0.30
HANERE) 5.11 32 0.16
kRN skl 0.72 1 0.72 1.61 0.21
LHAN(GRZE) 6.85 32 0.21
— &H A1 0.33 1 0.33 0.48 0.49
71y F_]‘;L‘ A s
SHANERE) 9.22 32 0.29
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=~ BRI SRS TR A= R

W% 4 £3R > SDG FERAAAELEREAFNRAVIR N S =il - (EREZSET
FHIBEEREAE (p > .05) - KN TRERGETERBUMTREUR - SDG FERH
EREHERA RS EH IR AR N AR EERERRE (p>.05) 1R S AR -

%< 4
ST R~ I
12 o
4] HE FILH] &M
e —
SDG F#5HH : ‘
i M 3.83 4.19
SD 1.08 0.73
T
BB M 2.08 2.08
Ed)l5: 3 : :
SD 1.26 1.13
5
ST ERB T R
R S SN SS df  MS F P
o 4H7 0.11 1 011 007 079
AN (GRTE) 6.94 32 022
ik 4R 009 1 009 005 082
LN (RTE) 1395 32 044
= N

W& REEUR - SDG B4 B H BB AR/ ARV ES AR LB R R EETT B
EimEHE RS - SDG BB MR - BIREENT ARA/IMEEIES - £
H F RS S Fe D AT > #5310 B Fernandez-Rio 1 Morales-Sallés (2020)
ZWRSEIRARTE £ - ZTSeiREENE SDG & > S2ARVE ERKMe AEE
FETT > AL RS (LR (R IELER Ko e U7 T @ E A P ECR 2B - Gagné (2003) %%
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TAG B ety B E IR AT HEE 28 R B2 AR B BT B £ R S AR LS Eh e T
1A B THGER EEhas MBS 5 - Y NS B R R BB AR 2k
WOATATE S ™ AP EERH RN T H AR A E AT E - HERE RS R R
RS AR e B - B DUSE BRI AR YRR OR B RAME THR %S » AR iE R H K
TR E N ENRRNZ — o {F SDG BB A% - BEpaH e TR %
RN SKORE HEE SETE T HEGEREEE SR - RN AR E R ET 2
/IMEBE LR B RN BRI = - EEER AT SDG X7 ARYZERES » {585
# AR B LR — (s > —(EEFIESR - BB EG B BT E SR A - TREG
FCRE ~ E DU AL o SRR EVEER A AR » B4R R e
W BERESRIMEELT o BEAh » EHIATE SDG 1 AF AR » ta@im a5
I BE 2] BECER S T AR R 2SR A BENEEVIRERAE R (0
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Abstract

Introduction: The learning outcomes of Student-Designed Games (SDG) in
physical education (PE) have received considerable empirical support internationally.
However, there is a lack of empirical research examining this teaching strategy in
Taiwan. Therefore, this study aims to implement SDG-based PE in a primary school in
Taiwan and explore its potential adaptive outcomes. Specifically, the study seeks to
examine the impact of SDG intervention on the satisfaction of basic psychological
needs, novelty needs, motivation, and enjoyment of upper-grade primary school
students in Taiwan. Method: The study focused on upper-grade primary school
students in Hualien, Taiwan. The experimental group received a six-week intervention
consisting of nine SDG sessions, while the control group received conventional direct
teaching in PE. Both groups were assessed for basic psychological needs satisfaction,
novelty needs satisfaction, motivation, and enjoyment before and after the intervention.
Data collected were analyzed using a two-factor mixed-design analysis of variance.
Results: The SDG group did not show significantly higher improvements in basic
psychological needs for autonomy, competence, relatedness, novelty, enjoyment, and
motivation compared to the control group. Conclusion: This study represents the first
empirical research on the implementation of SDG in primary school PE in Taiwan. The
limited duration of the intervention due to the COVID-19 pandemic and the variability
in the number of participants may be significant factors contributing to the inability to
support learning outcomes quantitatively. However, this study preliminarily suggests
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that applying SDG has the potential to enhance learning outcomes in PE. It is
recommended that physical educators choose sports or activities that students are more
familiar with and provide appropriate guidance for students to modify existing rules,
which may facilitate the implementation of SDG.

Keywords: Quasi-experimental design, physical education, learning motivation

45



46



